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ONSOZ

Tirk Egitim Dernegi, Tirkiyenin egitim alanindaki en kokli toplum
kurulusu olarak, okul oncesi, ilkogretim ve ortadgretimindeki birikimi ve
basarilarin1 genisletmek amaciyla iilkemizin en 6nemli ihtiyaci olan nitelikli
ogretmen egitimi konusunda biiyiik bir adim atarak TED Universitesi biinyesinde
bir Egitim Fakiiltesi kurmustur.

Tirkiye, Ogretmen egitimi konusunda biiyiik birikimi olan bir iilkedir.
Ozellikle dort yillik lisans programlari biinyesinde egitim fakiiltelerinin
olusturulmasi ve bir¢ok kez yeniden yapilanmasi 6gretmen yetistirmeye olan
ilgiyi ve verilen 6nemi gostermektedir. Ancak sonug olarak, sistemin 6zellikle
ogretmenle ilintili sorunlarina bakildiginda heniiz istenilen diizeyde performans
gostermedigi de bilinen bir gercektir.

Yirmi birinci yiizyil insani ile ilgili olarak hemen herkesin uzlas1 halinde
oldugu nokta ozgiirlesen ve giiglenen insana olan vurgulamalardir. Bir yandan
yaraticl, elestiren, diisiinen, sorgulayan, arastiran, Ote yandan Ogrenmeyi
6grenen, iletisim kurabilen, teknolojiye hakim, bilgiyle dost, topluma ve gevresine
duyarli bireyler, aslinda egitimin ve dolayisiyla 0gretmen egitiminin nasil
kavramsallagabilecegi konusunda ipucu vermektedir. Egitimin, bilgi toplumu
beklentilerine uygun olarak bireylerin dzgiirlesme ve giiclenmesini saglayacak
ortamlar1 diizenleme ve bunlar1 hayata dondiirme gorevi bulunmaktadur.

Bu c¢erceve iginde ogretmenlik mesleginin yeniden ele alinmasi
gerekmektedir. Ogretmen egitimi ile ilgili sorunlarin, gretmen egitimini dersler
bazina indirgeyerek, meslek dersleri, genel kiiltiir dersleri ve konu alan1 dersleri
seklinde birbirinden bagimsiz kategoriler halinde sinirlandirarak ¢éziimlemeye
kalkigmanin bosuna bir zaman kaybi oldugunun altin1 ¢izmek gerekir. Genel
kiiltiir, 6zel alan egitimi ve pedagojik alan bilgisinin birbirinden bagimsiz alindigi,
6gretmenlik uygulamalarinin son derece sinirli oldugu bir 6gretmen egitimi
programui istenilen niteliklere sahip 6gretmen yetistirmemizi engellemektedir.
Egitim fakiiltelerini daha bitiinciil bir sekilde ele almak, farkli modeller
gelistirerek yasama gecirmek icin c¢aligmalara hiz vermek gerekmektedir. Bu
nedenle, 6gretmen egitiminde tek tip model yerine ¢esitlilige izin veren dinamik
bir yapiya gecis yapilmasi acilen gerekli gortilmektedir.

Ogretmen egitimini cok boyutlu olarak ele almak, diinyada ve iilkemizdeki



Ogretmen yetistirme uygulamalarini incelemek, basarili 6rnekleri ortaya koymak
ve lilkemiz i¢in olas1 modelleri gelistirmek amaciyla baglattigimiz ¢alismalarin
ilki olan Sayin Dog. Dr. Mustafa Ozcan tarafindan hazirlanan “Bilgi Caginda
Ogretmen: Egitimi, Nitelikleri ve Giicii” adli kitabin bityiik bir acig1 kapatacagini
distiniiyorum.

Do¢. Dr. Mustafa Ozcan calismasinda, Tiirkiyenin milli hedefleri,

tilkelerdeki, 6zellikle Amerika Birlesik Devletlerindeki basarili 6gretmen egitimi
programlarinin ortak ozellikleri, ilgili kurumlar tarafindan gelistirilen 6gretmen
egitiminde reform onerileri ve bilgi ¢ag1 ve kiiresellesmenin toplum tzerindeki
etkilerini inceleyerek, bir ogretmen egitimi modeli 6nermektedir. Kendisine
calismasindan dolay: tesekkiir ederim.

Selcuk PEHLIVANOGLU
Tiirk Egitim Dernegi Genel Bagkani
TED Universitesi Miitevelli Heyet Baskan



OZET

Giris

Ogretmenlik, her tiirlii etkiye duyarliama hentiz zararli etkilere karsi kendini
koruyacak kadar gelismemis ¢ocuk ve genglerle ¢alismay: gerektiren, toplumsal
gelismeye paralel olarak islevi ve 6nemi artan, 6zel olarak segilen ve egitilen, bilgili,
becerili ve erdemli meslek adamlarinin yapmasi gereken kendine 6zgii, 6nemli
bir gorevdir. Hizli teknolojik, sosyal, kiiltiirel ve kiiresel degisim, bu gelisime
paralel olarak sorumluluklar: artan ve farklilasan “yiiksek kaliteli 6gretmenler”
yetistirmek i¢in 6gretmen egitiminde reform gerektirmektedir. Hem Tiirkiyede
hem de diger iilkelerde, 6gretmen yetistiren biitiin kurumlarin kendilerini yerel
ve kiiresel degisime gore yenileyerek, bilgi caginin insanini egitecek 6gretmenleri
yetistirdigini sdylemek miimkiin degildir. Genel olarak, “tipik” 6gretmen egitimi
programlari bilgi caginin “Yiiksek Nitelikli Ogretmen”ini yetistirmese de, konuyla
ilgili arastirmalar bunu bagaran programlarin var oldugunu ortaya koymaktadir
(Darling-Hammond, 2006).

Konu ve Amag

Bu ¢alismada, Tiirkiye'nin milli hedefleri, Yiiksek Ogretim Kurumu’nun
geligtirdigi ogretmen yetistirme modeli (YOK, 2007), yabanci iilkelerdeki en
basarili 6gretmen egitimi programlarinin ortak o6zellikleri (Darling-Hammond,
2006), ilgili kurumlar tarafindan gelistirilen 6gretmen egitiminde reform onerileri
(U.S. Department of Education, 2011; NCATE, 2010; YOK, 2007; Holmes Group,
2007; Darling-Hammond, 2006; AERA, 2005; Phi Delta Kappa, 1996) ve bilgi ¢cag1
ve kiiresellesmenin toplum tizerindeki etkileri goz 6niinde bulundurularak, yeni
bir 6gretmen egitimi modeli 6nerilmektedir. Calismanin hedefi, bir bilgi ¢ag:
toplumu olan Tiirkiyede gorev yapacak yiiksek nitelikli 6gretmeni tanimlamak
ve bu Ogretmeni yetistirecek egitim fakiiltesini tasarlamaktir. ~Tasarlanan
ogretmen egitimi modelinin amaci, her bakimdan gelismis, uluslararasi
standartlarda kendi alaninin en iyisi, meslegini ¢ok iyi bilen, 6grencilerini
seven, onlar1 Tiirkiye’yi cagdas medeniyet seviyesinin iistiine ¢ikaracak bilgi,
beceri ve degerlerle donatacak, kendini meslegine adamis, bilge ve cagdas
ogretmenleri yetistirmektir. Tiirkiyedeki 6gretmen egitimi programlarinin bilgi
cag1 Turkiyesinin ihtiya¢ duydugu 6gretmeni yetistirebilmesi ve 6rnek alinan
uluslararasi bir model haline gelebilmesi i¢in bu tiir ¢aligmalara ihtiyag vardir.



Yontem

Bu aragtirma esas olarak kaynak taramasina dayali kuramsal bir
calismadir.  Ogretmen egitimiyle ilgili deneysel aragtirmalarin ve kuramsal
¢alismalarin taranmasi, ¢alismanin konusuyla ilgili bilgilerin derlenmesi, elestirel
bir yaklasimla degerlendirilmesi, yorumlanmasi, sentezinin yapilmasi ve bir
sistem biitiinligi i¢inde sunulmasiyla gerceklesmistir. Caligma birkag agamada
tamamlanmgtir. {lk asamada, 6gretmen egitimiyle ilgili biitiin kaynaklar gézden
gecirilmis, kullanilmak iizere segilenler elestirel bir yaklagimla taranmis ve
konuyla ilgili bilgi ve goriisler belirlenmistir. Tkinci asamada, bu bilgi ve goriisler
kendi aralarindaki iligskiler ve benzerlikler dikkate alinarak siniflandirilmis ve
ortaya ¢ikan bilgi ve fikir gruplarinin hangi kavramlar altinda toplanabilecegi
kararlagtirlmistir. Ugiincii asamada, kaynak taramasiyla elde edilen bilgi ve
gorislerin siniflandirilmasiyla ortaya ¢ikan kavram ve uygulama alanlarini esas
alan YEDI BOYUTLU bir 6gretmen egitimi modeli tasarlanmistir. Bir sistem
biitiinliigii i¢inde tasarlanan bu modelin yedi ana unsuru belirlendikten sonra,
her unsur aragtirmanin bir boliimii olarak benimsenmis ve tizerinde ¢aligilmaya
baslanmigtir. Her béliim, “Kaynak Taramast” ve “Oneriler” olarak isimlendirilen
iki ana alt bolimden olugmaktadir. Bu iki alt bolim de kendi i¢inde alt bolimlere
ayrilmistir.

Yararlanilan Kaynaklardan Ornekler

Bu ¢alismada vyararlanilan kaynaklardan bazilar1 burada kisaca
tanitilacaktir. Yararlanilan en yeni kaynak Amerika Egitim Bakanlig1 tarafindan
Eyliil 2011'de yayinlanan Ogretmenlerimiz Gelecegimizdir: Obama Yonetiminin
Ogretmen Egitiminde Reform ve Gelisim Plani (Our Future, Our Teachers: The
Obama Administration’s Plan for Teacher Education Reform and Improvement) adl1
reform planidir. Onséz’it Obama Kabinesi Egitim Bakani Arne Duncan tarafindan
yazilan bu yayinda 6gretmenlik mesleginin ve 6gretmen egitiminin gelistirilmesi
icin Obama yonetiminin hazirladigi reform onerileri agiklanmaktadir. Onerilen
reformlarin ortak mesaji, 6gretmen egitimi programlarinin, bu programlardan
mezun olanlarin 6gretmenlikteki basarisina, bir bagka deyisle onlar tarafindan
okutulan &grencilerin basarilarina bakilarak degerlendirilmesi ve mezunlar
basarili olamayan 6gretmen egitimi programlarinin yenilenmesidir.

Yararlanilan bir baska kaynak “Ogretmen Egitimi Akreditasyon Milli
Konseyi” (National Council for the Accreditation of Teacher Education /NCATE)
tarafindan 2010 yilinda yayinlanan NCATE Blue Ribbon Panelinin Ogrenci



Bagsaristmin Artirilmast Igin Ogretmen Egitiminde Okul-Universite Ortaklig1 ve
Uygulama Calismalar1 Raporu (NCATE Blue Ribbon Panel Report on Clinical
Preparation and Partnerships for Improved Student Learning) adli yayindir.
“Ogretmen Egitimi Akreditasyon Milli Konseyi” tarafindan olusturulan 29
tiyeli bir panel tarafindan hazirlanmistir. Panel tyeleri arasinda her kesimden
egitimciler, akademisyenler ve uygulamacilar vardir. Hazirlanan rapor, 6gretmen
egitiminde reform konusunda, Amerikadaki en son egilimleri yansitmaktadir.
Rapora gore, 6grenci basarisini etkileyen okul ici faktorler arasinda en 6nemlisi
“etkili bir 6gretmen’dir. Ogretmenleri, sorumluluklarini yerine getirebilecek
sekilde hazirlamak i¢in 6gretmen egitimi kokli bir sekilde reform edilmelidir.
Ulkenin, kiiresel ekonomik diizende basarili olabilmesi icin &gretmenlerin
“biitiin” 6grencileri egitmesi gerekmektedir. Ogretmenler biitiin égrencilerin
“tniversiteye ve is giiciine hazir” bir sekilde liseyi bitirmelerini saglamalidir.
Biitiin yeni mezun 6gretmenlerin, ik ve orta 6gretim dgrencilerinin bagarisini
artiracak niteliklerle hazirlamak ic¢in reform caligmalar1 ii¢ konu iizerinde
yogunlasmalidir. Bu konular “okul ¢aligmalar1 ve uygulama,” “alan bilgisi” ve
“0gretmen adaylarinin kalitesi’dir. Rapor esas olarak 6gretmen egitiminde okul
caligmalar1 ve 6gretmenlik uygulamasi tizerinde yogunlasmaktadir.

Yararlanilan kaynaklarin bir digeri, Holmes Grubunun Ug Eseri (The Holmes
Partnership Trilogy, 2007) adliyayindir. “The Holmes Group,” Amerikada 6gretmen
egitiminin kalitesini ylikseltmek amaciyla, biinyesinde 6gretmen egitimi programi
bulunan bir grup tiniversitenin isbirligiyle kurulmustur. Grubun olusumuyla ilgili
ilk girisim, 6gretmen egitiminde kalite diisiikliigtinden sikayetci olan ve sorunun
¢oztimii hakkinda benzer goriisleri paylasan ii¢ egitim fakiiltesi dekaninin bir
araya gelmesiyle 1983’te baglamistir. Diizenlenen ilk toplantiya 17 egitim fakiiltesi
dekan1 katilmis, daha sonraki toplantilarda ise katilimcilarin sayilari artmustir.
“The Holmes Group,” adini 1920’lerde “Harvard” Universitesinde “Yiiksek
Lisans Egitim Fakiiltesi” (Graduate School of Education) dekani olan Henry W.
Holmesdan almigtir. Henry Holmes yaklasik 60 yil 6nce, 6gretmen egitiminin
bir milletin gelecegindeki énemini vurgulamis ve “Harvard” Universitesi'nde alt:
yillik bir 6gretmen egitimi programi baglatmisti. Bu program kisa 6miirlii olmus
ama Holmes'un fikirleri yasamaya devam etmistir. “The Holmes Group” 100den
fazla tiyenin katildig1 kurulus toplantisini 1984’te yapmistir. Grubun bir reform
onerileri paketi olan ilk raporu Yarinin Ogretmenleri (Tomorrow’s Teachers, 1986)
40 egitim fakiiltesi dekaninin katilimiyla hazirlanmistir. Grup ikinci olarak Yarinin
Okullari: Meslek Gelistirme Okullarim Tasarlama Ilkeleri (Tomorrows Schools:



Principles for the Design of Professional Development Schools, 1990) adli kitab1
yayinlamistir. Grup iiglincii olarak da 6gretmen egitimi icin reform o6nerilerini
iceren Yarimn Egitim Fakiilteleri (Tomorrows Schools of Education,1996) adli
kitabini yayinlamistir. Bu ii¢ kitap 2007 de tek ciltte toplanmis olarak, Holmes
Grubunun Ug Eseri adiyla yeniden yayinlanmustir.

Yitksek Ogretim Kurulu (YOK) tarafindan 2007 yilinda yayinlanan
Ogretmen Yetistirme ve Egitim Fakiilteleri (1982-2007) adli rapor da yararlanilan
ana kaynaklar arasindadir. Bu yayinda Tiirkiyede 6gretmen egitiminin tarihi
gelisimi anlatilmakta ve Yiiksek Ogretim Kurulu tarafindan yapilan son
diizenlemeler agiklanmaktadir. Tiirkiyede Amerika Birlesik Devletlerinden farkl
olarak biitiin 6gretmen egitimi programlar1 Yitksek Ogretim Kurulu tarafindan
merkezi olarak belirlenmektedir. Bu durumun bir yansimasi olarak, egitim
fakiiltelerinin biinyesinde bulunan 21 farkli 6gretmen egitimi programinda
ogretmen adaylarinin almas gereken “Ogretmenlik Meslek Bilgisi Dersleri"nin
say1 ve kredileri ad1 gegen yayinda ayrintili olarak verilmektedir.

Amerikada yapilmis olan En Bagarii Ogretmen Egitimi Arastirmasi
(Studies of Excellence in Teacher Education), kullanilan 6nemli kaynaklardan bir
bagkasidir.  “Amerikanin Gelecegi ve Ogretim Milli Komisyonu” (The National
Commission on Teaching and America’s Future) adli kurulusun destegiyle 1996
yilinda baslayan bu ¢aligma 2000 yilinda tamamlanmistir. Yoneticiligini Prof.
Dr. Linda Darling-Hammond’in yaptig1 proje, egitim alanindaki ¢aligmalariyla
taninan bilim adamlar1 ve arastirmacilarin olusturdugu 10 kisilik bir ekip
tarafindan yritilmistir. Calismanin amaci, Amerika Birlesik Devletlerindeki
‘en iyi” Ogretmen egitimi programlarini bulmak, incelemek ve onlar1 diger
Ogretmen egitimi programlar tarafindan model alinacak sekilde tanimlamaktir.
Aragtirma ekibi caligmasina Amerikada bulunan 1400 civarinda Ogretmen
egitimi programini tarayarak baslamistir. (U.S. Department of Education, 2011:
6; Darling-Hammond, 2006: 324; Cochran-Smith and Zeichner, 2005: 27).! Ik
taramadan sonra 40 egitim fakiiltesinden olusan bir “en iyi” 6gretmen egitimi
programi adaylari listesi hazirlanmustir. ikinci asamada, bu listedeki programlar
degerlendirilmis ve program sayist 19%a indirilnistir.  Uglincii asamada,
aragtirmacilar bu 19 programlik listeyi alaninda otorite olan 23 6gretmen egitimi
uzmanina gondererek en iyi programlar1 belirlemelerini istemistir. Dordiincii
asamada arastirmacilar bes programi daha elemisler ve listede 14 program

! Amerika’da 2000’1i yillarda yapilan yayinlar tilkede 1300 civarinda 6gretmen egitimi programi oldugunu kaydetmektedir (Darling-Hammond,
2006: 324; Cochran-Smith and Zeichner, 2005: 27). Ancak Amerika Egitim Bakanligrnin 2011da yayinlanan 6gretmen egitimi reform planinda
iilkede 1400den fazla 6gretmen egitimi programi oldugu kaydedilmektedir (U.S.Department of Education, 2011: 6).



kalmistir. Son asamada ise arastirma ekibi bir eleme daha yaparak bu 14
programdan yedisini daha elemis ve geriye kalan yedi tanesini en iyi programlar
olarak se¢cmis ve bu programlar1 derinlemesine inceleyerek ortak o6zelliklerini
belirlemeye karar vermistir? Arastirma ekibinin sectigi “en basarili” yedi
Ogretmen egitimi programindan ikisi dort yillik, ikisi bes yillik, ticti de yiiksek
lisans diizeyinde 6gretmen egitimi veren programlar uygulamaktadir. Dort yil
sliren aragtirmanin sonuglarini iceren dort kitap yayinlanmigstir. Kitaplardan
ticli 2000 yilinda yayinlanmistir ve segilen yedi program tizerinde yapilan yedi
raporu icermektedir. Bu ii¢ kitap sunlardir: (1) Studies of Excellence in Teacher
Education: Preparation in the Undergraduate Years (En lyi Ogretmen Egitimi
Arastirmast: Lisans Programiyla Ogretmen Egitimi)’. (2) Studies of Excellence in
Teacher Education: Preparation in a Five Year Program (En lyi Ogretmen Egitimi
Arastirmast: Bes Yillik Ogretmen Egitimi Programlari)’. (3) Studies of Excellence
in Teacher Education: Preparation at the Graduate Level (En lyi Ogretmen Egitimi
Arastirmast: Yiiksek Lisans Seviyesinde Ogretmen Egitimi Programlart)®. Dordiincii
kitap (4) Powerful Teacher Education: Lessons from Exemplary Programs (Giiglii
Ogretmen Egitimi: Basarilh Ornek Programlardan Alinan Dersler) Linda Darling-
Hammond tarafindan yazilmis ve 2006da yayinlanmistir. Bu kitap segilen en iyi
Ogretmen egitimi programlar1 hakkindaki raporlarin, ilgili baska arastirmalarla
da desteklenerek hazirlanmais bir sentezidir.

Yararlanilan bir bagka temel kaynak Ogretmen Egitiminde Yenilikler:
Yapilandirmact Bir Yaklasim adli ¢alismadir (Clive Beck ve Clarke Kosnik,
Innovations in Teacher Education: A Social Constructivist Approach, 2006). Bu
¢aligmanin yararlanilan diger arastirmalardan farki, 6gretmen egitimi siirecinin
ginlik isleyisi ve programlarin i¢ dinamikleri iizerinde yogunlagsmasidir.
Yayinlanan kitap iki arastirmacinin ABD’nde bes, Avustralyada iki ve Kanadada
kendi calistiklar1 program olmak iizere toplam sekiz yiiksek 6gretim kurumu
ve Ogretmen egitimi programinda® yaptiklar1 gozlemlere dayanmaktadir.

Kitapta, sekiz yiiksek 6gretim kurumundaki 6gretmen egitimi programlarinda

* Amerikadaki en iyi 6gretmen egitimi programlarina sahip olan yedi yiiksek 6gretim kurumu sunlardir: Dort yillik 6gretmen egitimine sahip olan
kurumlar: Wheelock College ve Alverno College. Bes yillik programa sahip olan kurumlar: University of Virginia ve Trinity University. Yiiksek
lisans diizeyinde 6gretmen egitimi veren kurumlar: Bank Street College, University of Southern Maine ve University of California-Berkeley.

* Bu kitapta en iyi 6gretmen egitimi programina sahip iki adet dort yillik lisans programinin inceleme raporlar1 vardir. Alverno College Kenneth
Zeichner tarafindan, Wheelock College ise Lynne Miller and David Silvernail tarafindan yazilmugtir.

* Bu kitapta en iyi 6gretmen egitimi programina sahip iki adet beg yillik 6gretmen egitimi programinin inceleme raporlar1 vardir. Trinity University
Julia E.Koppich, University of Virginia ise Kaatherine K. Merseth and Julia E. Koppich tarafindan yazilmustir.

® Bu kitapta en iyi 6gretmen egitimi programina sahip {i¢ adet yiiksek lisans diizeyinde 6gretmen egitimi programinin inceleme raporlari vardir.
Bank Street College of Education Linda Darling-Hammond ve Maritza B. Macdonald, University of California-Berkeley Jon Snyder, ve University of
Southern Maine Betty Lou Whitford, Gordon Ruscoe ve Letitia Fickel tarafinda yailmistir.

¢ Ogretmen egitiminde “yapilandirmact” yontemlerin nasil uygulandiginin incelendigi sekiz yiiksek 8gretim kurumu sunlardir: Kanadada “The
University of Toronto,” Avusturalyada “The University of Sydney,” ve “Edith Cowan University,” Amerikada “Bank Street College,” “Mills College,”
“New York University,” “Stanford University” ve “Columbia University-Teachers College”
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“yapilandirmaci” 6gretim yaklasim ve yontemlerinin nasil uygulandig: 6rnekler

verilerek anlatilmaktadir.

Yararlanilan kaynaklardan bir digeri, Marilyn Cochran-Smith and
Kenneth M. Zeichner tarafindan yayina hazirlanan Ogretmen Egitimi Uzerinde
Bir Caligma: AERA Panelinin Ogretmen Egitimi Arastirmalari Raporu
(Studying Teacher Education: The Report of the AERA Panel on Research
and Teacher Education, 2005) adl1 yayindir. Bu arastirma, Amerikan Egitim
Aragtirmalar1 Derneginin (American Educational Research Association/
AERA) onciiliik ettigi bir ekip c¢aligmasidir. Caligmay1 yapanlar, degisik
programlardan sertifika alan Ogretmenleri ¢esitli yonleriyle karsilagtiran
arastirmalar: tararken, bu konudaki yeni yaklasima uygun olarak, sadece
ogretmenlerin mezun olduklar1 programlar: degil, 6gretmenlerin okuttugu
ogrencilerin basarisini karsilastiran aragtirmalari da taramiglardir. Ogretmen
egitimi programlarini degerlendirirken goz oniinde tutulan yeni yaklasima
gore, asil olan bir 6gretmen egitimi programinin su veya bu o6zelligi degil, o
programdan mezun olanlarin ne kadar iyi ogretebildigidir. Ogretmenlerin
ne kadar iyi 6gretebildigini 6l¢mek i¢in de, ¢ok elestirilmesine ragmen, genel
bir uygulama olarak, 6grencilerinin standart testlerde gosterdigi basariya
bakilmaktadir.  Rapor Ogretmen egitimi programlarina oldugu kadar
ogretmenlik mesleginin gelecegine de 151k tutacak niteliktedir.

Yararlanilan kaynaklar arasinda burada tanitilan son yaym Donald R.
Cruickshank ve alt1 arkadas: tarafindan hazirlanan ve “Phi Delta Kappa” Egitim
Vakfi tarafindan 1996da yayinlanan, Amerikamin Ogretmenlerini Hazirlamak
(Preparing America’s Teachers) adli kitaptir. Bu kitap dort boliimden olusmaktadir.
[lk béliim olan “Ogretmenleri Hazirlamak I¢in Model Bir Miifredat” (The Model
Teacher Preparation Curriculum) 6gretmen egitiminin igerigi hakkindadir.
Ikinci boliim, “Ogretmen Egitiminde Reform: 29 Reform Onerisinin Ozetleri”
(Reforming Teacher Education: Summaries of 29 Proposals) basligini tasimaktadir.
Buboliimde, ABD’nde 1963 ile 1993 arasinda yayinlanan 6gretmen egitimi reform
onerilerinden 29 tanesinin ozetleri verilmektedir. Ugiincii béliim, “Ogretmen
Egitiminde Umit Vadeden Alt1 Yaklasim” (Six Promising Approaches to Teacher
Education) dir. Bu bolimde, 6gretmen egitiminde basari imidi veren alti
Ogretim yontemi tanitilmaktadir ve bu yontemler elinizdeki ¢aliymanin yontem
béliimiinde zetlenmistir. Dérdiincii ve son béliim olan “Ogretmen Egitiminde
Reform: Ongoriilebilir Bagarisizlik veya Bizim Tek Umidimiz” (Reforming Teacher
Education: Predictable Failure or Our Only Hope) dir. Bu son boliim, “6gretmen
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egitiminin amaci, Amerikan okullar1 i¢in en iyi 6gretmenleri hazirlamaktir” diye
baslayan bir sonug yazisidir.

Bu ¢aligmada kullanilan kaynaklar hakkinda bir fikir vermek i¢in yukarida
kisaca tanitilan birka¢ kaynagin disinda daha bir¢ok arastirma ve yayindan
yararlanilmistir. ~ Ozellikle Amerikada farkli kurumlar tarafindan hazirlanan
6gretmen egitiminde reform onerileri ve bu tilkedeki en basarili 6gretmen egitimi
programlariyla ilgili arastirma raporlar1 taranarak, ortaya konan onerilerin ve
en basarili 6gretmen egitimi programlarinin Tiirkiyede uygulanabilir 6zellikleri
belirlenmistir. Taranan kaynaklarda ortaya konan goriisler ve 6gretmen egitimi
programlarinin basarili uygulamalari, Tlirkiye'nin kiiltiirel 6zellikleri, Tiirk egitim
sisteminin yapisi, amaci ve kaynaklar1 bir arada diisiiniilerek bir sentez yapilmis
ve bir 6gretmen egitimi modeli tasarlanmaistir.

Béliimler ve Igerikleri

Tiirkiye i¢in yeni bir 6gretmen yetistirme modeli 6neren bu ¢alisma, bir
sistem biitiinliigii icinde sunulan yedi ana boliimden olusmaktadir. Her boliim
“Kaynak Taramas1” ve “Oneriler” baslig1 altinda toplanan iki “ana” alt béliimden
olusmaktadir. Kaynak taramasi alt boliimiinde o béliimiin konusuyla ilgili kaynak
taramasinin sonuglar1 verilmektedir. Oneriler alt bélimiinde ise dgretmen
egitiminin o boliimde ele alinan boyutuyla ilgili bilgi ve goriisler analiz edilmekte
ve Tiirkiye i¢in tasarlanan 6gretmen egitimi modelinin o béliimde ele alinan
yoniine iliskin kavramlar tanimlanmakta, yeni kavramlastirmalar yapilmakta ve
onerilen uygulamalar a¢iklanmaktadir.

Elinizdeki ¢aligmada, igerigin biiytik kismini olusturan birbiriyle iliskili
yedi bolimiin yanisira “giris,” “sonu¢” ve “kaynaklar listesi” de yer almaktadir.
Boliimlerden oénce verilen GIRIS: OGRETMEN EGITIMINDE REFORMUN
GEREKCESI kisminda ele alinan konulardan birisi “Bilgi Caginda Egitim, Okul
ve Ogretmenlik’tir. Bu kisimda, kiiresellesme ve bilgi ¢agiyla baglayan hizlh
toplumsal degismenin, egitimi, okulu ve 6gretmenlik meslegini nasil etkiledigi
tartisilmakta, okulun ve ogretmenin artan sorumluluklar: ve degisen islevleri
agiklanmaktadir. Bu kisimda ayrica 6gretmenlik, 6zel ve 6nemli bir meslek olarak
tanimlanmaktadir. Girig'te ele alinan konulardan bir digeri “Caligmanin Yontemi
ve Kaynaklarrdir. Bu alt boliimde yontem ve kaynaklarlarla ilgili agiklamalar
yapilmakta, kullanilan kaynaklardan bazilari tanitilmaktadir. Girig'te ele alinan
bir baska konu, Amerikadaki “En Basarili Ogretmen Egitimi Programlaridur.
Bu kisimda ise en basarili kurumlar ve onlarla ilgili aragtirmalar hakkinda bilgi
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verilmektedir. Girig'te son olarak “Onerilen Ogretmen Egitimi Modelinin Genel
Ozellikleri” tanitilmaktadur.

Calismay1 olusturan yedi boliimden her birinde 6nerilen 6gretmen egitimi
modelininbirboyutuelealinmaktadir. Birincibélim OGRETMEN EGITIMINDE
KAVRAMSAL CERCEVE: EYLEMDEKI VIZYONdur. Bu béliimiin Kaynak
Taramasi kisminda Amerikadaki en bagarili tiniversiteler ve 6gretmen egitim
programlarinin kavramsal ¢ercevelerinden 6rnekler verilmektedir. Amerikadaki
en basarili 6gretmen egitimi programlarinin tamaminda, programin vizyon,
misyon ve amaglarini i¢eren ve uygulamay sekillendiren bir kavramsal gergeve
vardir. Oneriler kisminda ise Tiirkiyedeki iiniversiteler ve egitim fakiilteleri
icin Onerilen vizyon, misyon, amag, ilke ve standartlar tanimlanmakta ve
aciklanmaktadir. Onerilen modele gore, egitim fakiiltelerinin kendilerine zgii
vizyon, misyon, amag, ilke ve standartlarini iceren bir kavramsal cercevesi
olmalidir. Egitim kurumlarinin vizyonlar: devletin ve milletin gelecege iliskin
vizyonuyla celisemez. Tiirk milletinin vizyonu, ¢agdas medeniyete ulagmak,
ona katki saglamak ve onciiliik etmektir. Egitim fakiiltelerinin kavramsal
cercevelerinde yer alacak ortak amaglardan birisi, her bakimdan gelismis,
uluslararasi standartlarda kendi alaninin en iyisi, meslegini ¢ok iyi bilen,
ogrencilerini seven, onlar1 Tiirkiye’yi ¢cagdas medeniyet seviyesinin iistiine
¢ikaracak bilgi, beceri ve degerlerle donatacak, kendini meslegine adayan
bilge ve cagdas 6gretmenleri yetistirmek olmalidir.

fkinci b6liim OGRETMEN EGITIMINDE MUFREDAT (ICERIK): BILGI,
BECERI VE DEGERLERIN KAYNAGIdir. Bu béliimiin Kaynak Taramasi
kisminda ilk olarak egitimde kiiltiir ve miifredat iliskisi tartisilmakta ve miifredat
kavrami ve modellerinin tarihi gelisimi agiklanmaktadir. Ikinci olarak Amerikada
Ogretmen egitimi miifredatin1 kavramlastirmak i¢in yapilan c¢alismalardan
ornekler verilmektedir. Ugiincii olarak, Amerikadaki en basarili §gretmen egitimi
programlarinda uygulanan miifredat tanitilmaktadir. Caligmalar gostermektedir
ki en basarili1 6gretmen egitimi programlari, yetistirmek istedikleri 6gretmenlerin
“bilmesi” ve “yapmasi” gerekenleri ogrenmesini saglayacak, “Ogrenci” ve
“ogrenme” merkezli bir miifredat (8gretim programi) uygulamaktadir. Oneriler
kisminda ise, Yitksek Ogretim Kurulu (YOK) tarafindan belirlenen 6gretmen
egitimi miifredat1 da g6z oniinde bulundurularak Tiirkiyedeki egitim fakiilteleri
icin bir miifredat 6nerisi sunulmaktadir. Bu kisimda, YOK tarafindan hazirlanan
programa eklenmesi onerilen ve biitiin 6gretmen adaylar1 i¢in zorunlu olmasi
gereken dersler tanimlanmustir.
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Ugiincii  béliimiin  baghgn OGRETMEN EGITIMINDE YONTEM:
YAPARAK VE YASAYARAK OGRENMEdir. Ogretmen egitiminin en énemli
boyutlarindan birisi “yontem’dir. Bu béliimde Kaynak Taramasi diger boliimlere
gore daha kapsamli yapilmistir. Ilk olarak, ABD’ndeki en bagarili 6gretmen
egitimi programlarinin 6gretmen egitimine yaklasimini belirleyen genel ilkeler
tanitilmakta, onu takiben bu kurumlarda uygulanan 6gretmen egitimi yontemleri
agiklanmaktadir. Ikinci olarak, “yapilandirmacilik” (constructivism) kuraminin
genel ilkeleri tanitilmakta ve onu takiben Ogretmen egitiminde uygulanan
“yapilandirmaci” 8gretim yontemleri agiklanmaktadir. Ugiincii olarak, ABD’'nde
bulunan “Amerikan Egitim Arastirmalar1 Dernegi” (American Educational
Research Association/AERA) tarafindan yaptirilan bir aragtirma kaynak olarak
kullanilarak, 6gretmen egitiminde en ¢ok kullanilan yontemler hakkinda bilgi
verilmektedir. Dérdiincii olarak, yine Amerikada bulunan “Phi Delta Kappa”
Egitim Vakfr'nin bir yayininda ortaya konan ve 6gretmen egitiminde “basar1 vaat
ettigi” ileri stirtilen 6gretim yontemleri tanitilmaktadir. Buboliimde ayrica, “insan
nasil 6grenir” konulu bir arastirmanin bulgular1 da béliimiin basinda 6zet olarak
verilmektedir. Calismalar gostermektedir ki en basarili programlar, 6gretmen
adaylarinin 6grenme siireglerine aktif olarak katilimini saglayan, “yapilandirmacr”
yontemler uygulamaktadirlar. Oneriler kisminda ise Tiirkiyedeki 6gretmen
egitimi programlarinda uygulanmasi onerilen yedi temel ilke ve hepsi 6gretmen
adaylarina yaparak ve yasayarak Ogrenme firsatlar1 verecek yapilandirmaci
uygulamalar igeren 12 6gretim yontemi o6rnekler verilerek agiklanmaktadir.

Dérdiincii béliim’de tartigilan konular OGRETMEN EGITIMINDE
ORTAM VE ORTAKLIK: ISYERINDE OGRETMEN EGITIMI VE OKULDA
UNIVERSITE baghg: altinda verilmektedir. Bu béliimiin Kaynak Taramasi
kisminda o6nce Amerikada mevcut {iniversite-okul isbirligi modellerinden
“Labaratuvar Okulu,” “Mesleki Gelisim Okulu” ve “Universite-Okul Bolgesi
Isbirligi” uygulamalari tanitilmaktadir. Ikinci olarak bu modellerden hangisinin
Ogretmen adaylarini daha iyi hazirladigi ve gelecekte uygulanabilir oldugu
elestirel bir yaklagimla tartisilmaktadir. Bu kisimda ayrica 6gretmen egitimi igin
tipik 6grenme ve uygulama ortamlarindan farkli ortamlar yaratan iiniversite-okul
isbirligi modellerinin ortak ozellikleri belirlenmistir. Bu programlarin tamamui,
6gretmenlik meslek egitimini isbirligi yaptiklari ilk ve orta 6gretim kurumlarinda
saglanan gercek ortamlarda vermektedir. Bu bélimiin Oneriler kisminda ise
Ogretmen egitiminin gercek ortamlarda yapilmasini saglayacak olan “Okulda
Universite” modeli agiklanmaktadir. Bu model égretmen egitiminin, gretmen



14

adaylari i¢in gercek is ortamlari olan ilk ve orta dereceli okullarda verilmesini ve
bu okullarin “is yerinde iiniversite” gibi diizenlenmesini énermektedir. Onerilen
bu modele gore 6gretmen adaylar1 iiniversite ikinci sinifta 6gretmen egitimi
programina kabul edildikleri y1l baglamak {izere, isbirligi yapilan okul 6ncesi, ilk
ve orta 0gretim kurumlarinda gorev yapan basarili 6gretmenlerin sinifinda iki
yil (dort semester) “Ogretmen Yardimcisi” olarak caligacak, 6gretimlerinin son
yilinda ise bir y1l (iki semester) stajer 6gretmen olarak gorev yapacaktir.

Besinci boliimiin bashigt OGRENCILER: EN IYI OLMAK ICIN KENDIN{
MESLEGE ADAYACAK OGRETMEN ADAYLARIdir. Bu béliimiin Kaynak
Taramasi kisminda Amerikadaki en bagarili 6gretmen egitimi programlarinin
ogrencilerini nasil sectigi Ornekler verilerek anlatilmaktadir. En basaril
Ogretmen egitimi programlarinin bulundugu kurumlar, &grencileri olan
ogretmen adaylarinin niteliklerini gesitli agilardan incelemekte, sadece objektif
test puanlarina bakarak degil miilakat da yaparak se¢mektedir. Bir bagka deyisle,
bu programlarin tamami kendilerine bagvuran oOgrencileri 6nce sunduklar:
basvuru belgelerini inceleyerek bir se¢cime tabi tutmakta, daha sonra ise segilen
bu o6grencilerle miilakat yapmakta ve hangilerini alacagima bu miilakatin
sonunda karar vermektedir.  Bu 6liimiin Oneriler kisminda ise Tiirkiyede
egitim fakiltelerinin biinyesinde bulunan o6gretmen egitimi programlarina
6grenci aliminda kullanilabilecek iki farkli model 6nerilmektedir. Her iki model
de alinacak 6grencilerin sadece test puanlarina gore degil, 6gretmenlikle ilgili
yetenekleri hakkinda bilgi saglayacak diger niteliklerine de bakilarak ve mutlaka
miilakat yapilarak se¢ilmesini 6nermektedir.

Altma  bélim  OGRETIM UYELERL: EN Iyl OGRETMENI
YETISTIRECEK MODEL KADROdur. Bu béliimiin Kaynak Taramasi
kisminda en bagarili 6gretmen egitimi programlarinda o6gretim {yelerinin
nasil secildigi, hangi niteliklere 6nem verildigi, 6gretim tyelerinin 6gretmen
adaylarina nasil model oldugu ve nasil terfi ettikleri gibi konular agiklanmaktadir.
Bu programlar ogretim iyelerini ilk ve orta dereceli okullarda &gretmenlik
deneyimi olan akademisyenler ve ilk ve orta dereceli okullarda ¢alisan bagarili
ogretmenler arasindan se¢mektedir. Oneriler kisminda ise Tiirkiyedeki egitim
fakiiltelerinde gorev yapacak 6gretim iiyelerinin sahip olmasi gereken nitelikler,
nasil secilmeleri gerektigi ve hizmet ici egitimlerinin nasil saglanabilecegine
iliskin oneriler sunulmaktadir. Onerilen model, 6gretmen egitimi programinda
gorev yapacak 6gretim iyelerinin bagarili ilk ve orta dereceli okul 6gretmenligi
deneyimi olmasini, deneyimi olmayan mevcut 6gretim tiiyelerine bu deneyimi
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kazanma firsat1 saglanmasini ve 6gretim iiyelerinin 6gretmen adaylarina model
olacak, takim ruhuyla ¢aligan bilim adamlar1 ve A-12 (anaokulu-lise son sinif)
ogretmenleri arasindan se¢ilmesini istemektedir.

Yedincibdliim’iin konusu VIZYONA DAYALI LIDERLIK: DEMOKRATIK
KATILIM, DEGERLENDIRME VE DEGISIMdir. Bu béliimiin Kaynak
Taramasi kisminda 6nce en bagarili 6gretmen egitimi programlarinda vizyon
sahibi liderlerin kurumlar1 nasil degistirdigi anlatilmaktadir. Bu kurumlarin
hemen hi¢ birisi kuruldugunda “en iyi” olmadig1 halde daha sonra vizyon sahibi
bir liderin veya bir lider kadronun goreve gelmesiyle degismeye baslamis ve “en
iyi” konumuna yiikselmistir. En basarili 6gretmen egitimi programlari, vizyon
sahibi, degerlendirmeye ve katilima 6nem veren, degisime acik liderler tarafindan
yonetilmektedir. Oneriler kisminda ise karar verme siireglerine demokratik
katilimin ve bagimsiz degerlendirmenin basarili bir liderlik i¢in ne kadar 6nemli
oldugu ornekler verilerek agiklanmaktadir. Bir egitim fakiiltesi veya 6gretmen
egitimi programi ancak onu yonetenlerin vizyonu kadar gelisebilir. Tiirkiyedeki
egitim fakiilteleri icin “liderlik vizyonu™na, “demokratik katilima” ve “bagimsiz
degerlendirme”ye dayali bir liderlik modeli 6nerilmektedir.

Sonug¢

Bu caliymada 6gretmen egitimiyle ilgili arastirmalardan yararlanarak ve
bilgi ¢aginin toplum, okul ve 6gretmenlik meslegi tizerindeki etkileri géz 6niine
almarak Tiirkiye igin bir 6gretmen egitimi modeli gelistirilmistir. Gelistirilen
model birsistem biitiinliigii icinde ele alinmigtir ve 6gretmen egitimi programlarina
6grenci alimidan mezuniyete kadar olan biitiin siiregleri kapsamaktadir. Sonug
olarak onerilen model, egitim fakiiltelerinin 6gretmen egitimine iliskin vizyon,
misyon, amag, ilke ve standartlarini iceren kendilerine 6zgii bir kavramsal
gerceveleri olmasi gerektigini, bu kavramsal ¢ercevede programin hedefinin
her bakimdan gelismis, uluslararas1 standartlarda kendi alaninin en iyisi
olan, meslegini ¢ok iyi bilen, 6grencilerini seven, onlar1 Tiirkiye’yi cagdas
medeniyet seviyesinin iistiine ¢ikaracak bilgi, beceri ve degerlerle donatacak,
kendini meslegine adamus, bilge ve ¢cagdas 6gretmenleri yetistirmek oldugunun
vurgulanmasini, 6grencilerin sadece test puanlariyla degil 6gretmenlik meslegi
icin gerekli diger niteliklerine de bakilarak miilakatla secilmesini, 6gretim
programinin milli kiiltiir, uzmanlik alanlar1 ve meslek derslerini oldugu kadar,
demokratik, ¢evreci ve kiiresel degerleri de 6greten dersleri icermesini, uygulanan
yontemlerin yaparak ve yasayarak 0grenme firsatlar1 saglayan yapilandirmaci
yontemler olmasini, dgretmen egitiminin esas olarak 6gretmenlik mesleginin
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uygulama ortami olan ilk ve orta dereceli okullarda verilmesini ve bu amagla
onerilen “Okulda Universite” modelinin hayata gegirilmesini, 6gretmen egitimi
veren Ogretim iiyelerinin 6gretmen adaylarina model olacak, ilk ve orta dereceli
okullarda o6gretmenlik tecriibesi olan akademisyenlerden ve basarili A-12
ogretmenlerinden olugmasini ve son olarak da 6gretmen egitimi programlarinin
demokratik katilima ve degerlendirmeye dayali yenilesmeye inanan vizyon sahibi
liderler tarafindan yonetilmesini 6nermektedir.

Tiirkiyede, Amerikada ve daha bir ¢ok iilkede egitim fakiilteleri bilgi
caginda ihtiya¢ duyulan yiiksek nitelikli 6gretmeni yetistirecek potansiyele
sahiptir. Bunu bagarmak i¢in diinyaya agik olmalari, diinyadaki en bagarili
6gretmen egitimi programlarininin uygulamalarindan yararlanmalar1 ve daha
da onemlisi kendi yaratici giiglerini ve 6z kaynaklarini kullanarak kendilerini
yenilemeleri gerekmektedir.
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SUMMARY

TEACHER IN THE INFORMATION AGE:
EDUCATION, QUALITIES AND POWER

A REFORM PROPOSAL

Introduction

Teaching is a special profession which requires working with children
and youth who are sensitive and vulnerable to all kind of influences but not
grown enough to protect themselves against harmful ones. Teaching must be
performed by the virtuous professionals selected and educated for this special
and significant task. The function and significance of teaching has been grown
as parallel to the development of human civilization. The rapid technological,
social, cultural and global changes which have been experienced during the last
several decades have created an urgent need for the “Highly Qualified Teachers”
and mandate reform in teacher education. It is hardly possible to say that both in
Turkey, in the United States and other countries, teacher education institutions are
updating themselves according to national and global changes and are preparing
teachers with needed knowledge, skills and values to educate the citizens of the
information age. Although the typical teacher education institutions are not
preparing the teachers needed in the information age, research shows that there
are few institutions around the world preparing the highly qualified and highly
demanded teachers (Darling-Hammond, 2006).

Topic and Goal

In this study, a new teacher education model is proposed through
considering Turkey’s national goals,' the teacher education model developed by
the Turkish Council of Higher Education (YOK, 2007), the common features of
the most successful teacher education programs in other countries, mostly in the
United States (Darling-Hammond, 2006) and the impact of the information age
on society. The goal of the study is to define the qualities of the highly qualified,
learned and contemporary teacher who will serve in the Turkish society of
the information age, and to design a model college of education with teacher

! As stated in the Turkish Constitution, the Basic Law of National Education and many other significant documents, the most basic national goal of
the Turkish Republic is to reach and lead the contemporary civilization.
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education program to educate the defined teacher. The goal of the proposed
teacher education model is to educate the learned and contemporary teachers
developed in all aspects of their personalities, who will be the best in their area of
teaching in terms of the international standards, know their profession very well,
love their students and equip them with the knowledge, skills and values needed
to carry Turkey to the above of the contemporary civilization. There is need for
this kind of studies to enable the Turkish teacher education programs to prepare
the teachers needed in the information community, and to elevate them to the
level of an international model leading teacher education in the region and world.

Method

This work is in essence a theoretical study based on the critical review of
the relevant research and publications. It has been realized through reviewing the
empirical and theoretical studies on teacher education, compiling of the relevant
information from all available sources, assessment, analysis and interpretation of
the gathered information with a critical perspective, development of a theoretical
framework and synthesizing the findings according to this framework to design a
model for teacher education. The study is completed in several steps. First, all kind
of sources relevant to teacher education are determined, the most relevant ones
were selected and looked through, and the knowledge and views to be used are
collected. Second, the collected knowledge and views were analyzed, synthesized
and categorized in terms of their relevancy, and the emerging components of
teacher education based on this categorization were conceptualized and the new
names were assigned to them. Third, a SEVEN DIMENSIONAL TEACHER
EDUCATION MODEL was designed through considering the concepts and
areas of practices which had been emerged through the analysis, synthesis and
categorization of the findings. After the determination of the seven components,
which all are deeply related and form a system, every component has been
adopted as a chapter of the study, and their contents were divided into sections
and subsections. Every chapter has been first divided into two main subsections
as “Literature Review” and “Proposals,” and they were further divided into
subsections.

Samples of the Sources Used in the Study

Some of the main sources used in the study will be briefly explained in the
following paragraphs. The most recent source used in this study is Our Future,
Our Teachers: The Obama Administration’s Plan for Teacher Education Reform and
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Improvement (September, 2011). In the United States, the last educational reform
wave including teacher education began in the mid 1980, after the publication of
the A Nation At Risk? in 1983 and accelerated after the acceptance of the law, No
Child Left Behind® in 2001. Since the 1980s, all American Presidents, regardless of
their political parties have supported reforms in education. The current Obama
administration is also strongly supporting educational reforms as much as the
Federal Government can in the U.S. This reform plan in teacher education is one
of the several reform initiatives started by the Obama administration. The plan
begins by a “Foreword” written by Arne Duncan, the Secretary of Education in
the Obama Cabinet and outlines the reform proposals prepared by the Obama
administration. Overall goal of the plan is to improve the quality of teachers
through improving the quality of teacher education programs. The common
theme of the proposed reforms, which is consistent with the trend growing since
the 1980s, is that the quality of more than 1400 teacher education programs has
to be assessed not by looking at their features, such as the curriculum, faculty,
methods and the like, but according to the achievement of the teachers graduating
from these programs. The achievement of teachers graduating from a teacher
education program has to be assessed by measuring the achievement of their K-12
students through standardized tests. According to the approach in the plan, the
teacher education programs whose graduates are not successful in teaching K-12
students must be reorganized and reformed.

NCATE Blue Ribbon Panel Report on Clinical Preparation and Partnerships
for Improved Student Learning is another important source used in the study. This
research was planned, supported and published by the National Council for the
Accreditation of Teacher Education (NCATE) in 2010. The study was undertaken
by a 29 member panel formed by NCATE. The members of the panel are all
selected academicians and practitioners in the area of education. The report
prepared by the panel reflects the latest reform trends in teacher education in the
United States. According to the report, an “effective teacher” is the most important
factor among the variables determining the achievement of students. In order to
prepare teachers to meet their teaching responsibilities, teacher education must
be radically reformed. The success of the United States in the global economic

2 A Nation At Risk (April 1983) is a report on American education. It was prepared by the National Commission on Excellence in Education. This
18 member commission organized by Terrell Bell, the Secretary of Education in the First Cabinet of President Ronald Reagan prepared its report
in 18 months. The report outlined the basic problems of American education, proposed reforms which laid the foundations of the reforms later
mandated in the No Child Left Behind in 2001.

*No Child Left Behind in not a new legislation created in 2001. It is a modified version of the legislation, the Elementary and Secondary Education
Act enacted in 1965. This law has been updated and reauthorized in every five years since its acceptance. In the last reauthorization in 2001, some
new components and reform programs integrated into the law and its title is changed to No Child Left Behind by the administration of President
George W. Bush. Currently, the Obama administration is working on this legislation to update and reauthorize it.
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order is dependent on the education of all students. Teachers have to prepare
all students graduating from high school as ready for the university and labor
force. To equip new teachers with the necessary knowledge, skills and values
to improve the achievement of K-12 students, the reforms in teacher education
should focus on the following three issues: (1) Clinical experience and student
teaching, (2) subject matter knowledge, and (3) the quality of teacher candidates.
In this NCATE study, the main issue which was investigated, discussed, and some
reforms ideas proposed about it, is the benefit and improvement of the clinical
experiences for teacher education students.

Another source is The Holmes Partnership Trilogy (2007), which includes
three reports on teacher education published by the Holmes Groups at different
times. The goal of “The Holmes Group” is to improve the quality of teacher
education in the United States. The group was initiated in 1983 by three college of
education deans who had similar concerns about the quality of teacher education.
Their number rapidly increased and the group has been a powerful force in
teacher education reform. The group was named after Henry W. Holmes, who was
the dean of the Graduate School of Education, at Harvard University in the 1920s.
Henry Holmes, approximately 60 years ago emphasized the vital importance
of teacher education and established a six-year teacher education program at
Harvard. Although this program did not last long, his ideas have lived. The
Holmes Group held its first meeting in 1984 with the participation of more than
100 deans serving at colleges of education in big universities. The group published
its first book, Tomorrow’s Teachers in 1986, which includes reform proposals on
teacher education, and which was prepared by the participation of 40 college
of education deans. The group published its second book, Tomorrow’s Schools:
Principles for the Design of Professional Development Schools in 1990. The third
book of the group, Tomorrow’s Schools of Education was published in 1996. The
projects of teacher education reform proposed in these books have been adopted
by many universities over the years. These three books were collected in a volume,
The Holmes Partnership Trilogy and published again in 2007.

One of the main sources used in the study is about the Turkish teacher
education system. This source, Ogretmen Yetigtirme ve Egitim Fakiilteleri, 1982-
2007 (Teacher Education and Colleges of Teacher Education) was published by
the Turkish Higher Education Council (YOK) in 2007. In this publication, the
historical development of teacher education in Turkey is summarized and the
current regulations in teacher education planned by the Higher Education Council
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are explained. As different from the United States and many other countries,
Turkey has a centralized education system. In accordance with this centralized
system, the structure of teacher education is determined by the Turkish Higher
Education Council. According to this publication, to prepare early childhood,
elementary, middle, and high school teachers, there are 21 different programs in
the colleges of education. The study gives in detail the numbers and credits of the
professional education courses determined by the Higher Education Council and
taught in the 21 programs in the colleges of teacher education in Turkey.

Another sources is Studies of Excellence in Teacher Education (2000) which
includes the outcome of a research project conducted in the United States. This
study was financed by the National Commission on Teaching and America’s
Future, began in 1996 and completed in 2000. Prof. Dr. Linda Darling-Hammond
was the director of the project which was undertaken by 10 academicians and
researchers who are well known with their studies in the area of teacher education.
The goal of the project was to identify, investigate and define the best or excellent
teacher education programs in America, so that, the other teacher education
programs can use them as models to improve themselves. To determine the best
programs, the research team began its study by reviewing more than 1400 teacher
education programs in America (U.S. Department of Education, 2011: 6; Darling-
Hammond, 2006: 324; Cochran-Smith and Zeichner, 2005: 27).* The research
team first reviewed the related research, publications, and the institutions famous
with their teacher education programs, and prepared a temporary list of the
excellent programs which included 40 universities and colleges. Second, these 40
institutions were evaluated according to a set of criteria prepared by the research
team and 21 of them were eliminated. Third, the research team sent the list of
19 candidate institutions to 23 teacher education expert and asked them to rank
these programs in terms of their quality. Fourth, the research team assessed the
programs in light of the feedback coming from the teacher education experts,
eliminated five programs and reduced the list of candidate programs to 14.
Finally, the research team did a last assessment, eliminated seven more programs
and determined the remaining seven as the best teacher education programs in
the United States. The colleges of education selected by the research team as the
institutions hosting the excellent teacher education programs have many common
features but also have various differences. Two of these seven institutions have

* According to the literature published in 20002, there were 1300 teacher education programs in the U.S. (Darling-Hammond, 2006: 324; Cochran-
Smith and Zeichner, 2005: 27). However, in a recent document, Qur Future, Our Teachers: The Obama Administration’s Plan for Teacher
Education Reform and Improvement, published in September 2011 by the U.S. Department of Education, the number of teacher education programs
is given as more than 1400 (p. 6).
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four-year teacher education programs, two others have five-year programs, and
the last three have the graduate level teacher education programs.” The research
team deeply investigated these seven programs, their study took four years, and
in the end of the research, four books including the outcomes of the study were
published. Three of the books including the research reports about the selected
best seven institutions, were prepared by the members of the research teams
and published in 2000. These three books are (1) Studies of Excellence in Teacher
Education: Preparation in the Undergraduate Years.® (2) Studies of Excellence in
Teacher Education: Preparation in a Five Year Program.” (3) Studies of Excellence
in Teacher Education: Preparation at the Graduate Level.* 'The fourth book, (4)
Powerful Teacher Education: Lessons from Exemplary Programs is written by Linda
Darling-Hammond, director of the project. This book is a synthesis of the findings
in the individually prepared reports about the seven institutions. In this study,
Linda Darling-Hammond identified the common characteristics of the seven
excellent teacher education programs and discussed them in light of the relevant
findings of other research in teacher education.

Studying Teacher Education: The Report of the AERA Panel on Research and
Teacher Education (2005) is another important research used in the study. This
studywas planned, supported and published by the American Educational Research
Association (AERA), a prestigious and influential professional organization. The
bookincludes the findings of related studies undertaken by different scholars. Each
chapter focuses on a different dimension of teacher education. The reports of the
studies were prepared for publication by Marilyn Cochran-Smith and Kenneth M.
Zeichner, two well known education professors. One of the issues investigated in
this study is the reform initiatives in teacher education including the new or non-
traditional teacher certification programs. In the United States, specifically after
1980s, the traditional teacher education programs have been seriously criticized
and some new programs recruiting teacher candidates through different ways
and providing teaching certificate through various short-term programs have
emerged. In the book, these new teacher certification programs are described

*The name of the seven colleges and universities hosting the best teacher education programs in America according to afour-year study completed
in 2000 are as follows: Institutions with a four-year teacher education program are Wheelock College and Alverno College. Institutions hosting

a five-year teacher education program are the University of Virginia and Trinity University. Institutions having graduate level teacher education
programs are Bank Street College, the University of Southern Maine ve the University of California-Berkeley.

¢ This book includes the research reports of two four-year teacher education colleges. The report about Alverno College was prepared Kenneth
Zeichner, and the report about Wheelock College was written by Lynne Miller and David Silvernail.

7 'This book has the reports of two five-year teacher education institutions. The report about Trinity University was prepared by Julia E.Koppich, and
the report about University of Virginia was prepared by Kaatherine K. Merseth and Julia E. Koppich.

8 This book contains the research reports about the three institutions hosting graduate level teacher education programs. The report about Bank
Street College of Education was written by Linda Darling-Hammond, director of the research team searching for the best teacher education
programs in America and Maritza B. Macdonald, the report about the University of California-Berkeley was written by Jon Snyder, and the report
about the University of Southern Maine was written by Betty Lou Whitford, Gordon Ruscoe and Letitia Fickel.
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and the studies comparing the graduates of these alternative programs with the
graduates of the traditional teacher education colleges are summarized. The
AREA researchers did not only compare the alternative and traditional teacher
certification programs, but in accordance with the new trend in teacher education,
they compared the achievements of the K-12 students taught by the teachers
certified by the traditional and alternative programs. According to the new trend
in the evaluation of teacher education programs, the main indicator showing
the quality of a teacher education program is not the features of the program,
such as its curriculum, faculty, facilities, and the like, but the achievement of
K-12 students taught by the graduates of that program. To measure the success
of teachers, despite the critiques of educators, the outcomes of the standardized
tests taken by their students are used. The AERA study shows the whole picture
of teacher education in the U.S. and describes the current programs, trends and
innovations in teacher education.

A study about eight teacher education programs in three countries is
another source used in research. The title of the book is Innovations in Teacher
Education: A Social Constructivist Approach. This book is written by two Canadian
scholars, Clive Beck and Clarke Kosnik, and published in 2006. It includes the
observations and comments of the authors in eight teacher education programs.
Five of these programs or institutions are in the United States, two are in Australia,
and one is in Canada, where the authors are teaching.” The focus of the authors
is the constructivist approaches and its day to day implementations in these eight
exemplary teacher education programs. This study is different from the others
in a way that it specifically focuses on the daily applications of the constructivist
theory in teacher education programs, and provides the detailed examples
classroom applications.

Preparing Americas Teachers, which was written by Professor Donald R.
Cruickshank and his six colleagues is another sources used in this study. This book
is published in 1996 by Phi Delta Kappa, a well known educational foundation
in America. The book consists of four chapters. The first chapter, “The Model
Teacher Preparation Curriculum” is about the content of the teacher education
programs. Second chapter, “Reforming Teacher Education: Summaries of 29
Proposals” includes the abstracts of 29 reform proposals in the field of teacher
education which were prepared between 1963 and 1993. The title of the third

° The eight universities and colleges implenting the constructivist methods in their teacher education programs are as follows: The University of
Toronto in Canada, The University of Sydney and Edith Cowan University in Australia, Bank Street College, Mills College, New York University,
Stanford University and Columbia University-Teachers College in America.
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chapter is “Six Promising Approaches to Teacher Education”” In this chapter, the
authors explain the six promising methods of teaching used in teacher education
and proven as successful. These methods are summarized in the literature review
section of the chapter three of this study. The fourth and last chapter of the book
is “Reforming Teacher Education: Predictable Failure or Our Only Hope”” In this
chapter, the authors emphasized the importance of teacher education. According
to them, the goal of teacher education is to prepare the best teachers for American
schools.

To give an idea to the readers, some of the sources used in this study are
briefly explained in the above paragraphs. There are many other sources which
are used throughout the study. Specifically, the reports about teacher education
reforms and the new proposals suggested to reform teacher education are
reviewed and their features applicable in Turkey are determined. It seems that
the decentralized education system of the U.S. is good in facilitating new reform
ideas and applications. However, if there is a common problem in education and
the federal administration wants to solve the problem by initiating some reforms,
the decentralized structure of education is becoming an obstacle. The centralized
education system of Turkey can be helpful in reforming teacher education. It
should be remembered that the heart of schooling is teachers and educational
problems cannot be solved without having the highly qualified, learned teachers
with contemporary knowledge, skills and values. The goal of the teacher
education model developed throughout this study is to prepare the best teachers
to international standards that our children deserve.

Chapters and Contents

This study, which is proposing a new teacher education model for Turkey
consists of seven chapters integrated as a system. Every chapter has two main
sections or sub-chapters titled “Literature Review” and “Proposals.” In the sections
about the literature review under the chapters, the findings of the review on the
topic of the relevant chapter are categorized under specific titles and discussed
with a critical perspective. In the sections about the proposals, ideas, concepts
and the common features of the successful teacher education programs relevant to
the topic of the chapters are synthesized to form the components of the proposed
model of teacher education. The components formed within the seven different
chapters are intimately related and they all together form an integrated system of
teacher education.
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The study includes, in addition to seven chapters, an “Introduction,”
“Conclusion” and a list of “References” In the INTRODUCTION: RATIONALE
FOR THE REFORM IN TEACHER EDUCATION, several issues are discussed
and the rationale for the reform in teacher education is explained. One of these
issues is education, teaching and school in the information age. In this subsection,
the impact of rapid social change which has been accelerated by the technological
progress, globalization and information age on school and teachers is discussed.
Another issue discussed in a different section under the introduction is the most
successful teacher education programs in America. In this section, the institutions
hosting the best teacher education programs and the research reports about them
are introduced. Also, in this section, some samples of sources used in the study are
briefly introduced. Another issue discussed in the introduction is the increasing
importance of school and teaching profession as parallel to developments in
urbanization, globalization and information age. In this section, the impact of
teachers on the well being of children is discussed. Lastly, in the introduction,
it is explained that children are born as “incomplete” or “unfinished,” not able to
survive. In order to survive, they must be cared and taught. They must be able to
learn and they have to learn everything except some basic biological functions,
such as breathing. Their “incomplete” being is completed through learning.
If there was not “learning,” there would not be human being. Parents at home
and teachers in school teach children, facilitate the unfolding of their potential
and enable them to survive. Teachers as parents or professionals “complete”
the “incomplete” being of children through teaching. Teaching is a special and
significant profession, a vitally important mission.

In every one of the seven chapters, one of the seven dimensions of the
proposed teacher education model is presented. The first chapter is THE
CONCEPTUAL FRAMEWORK IN TEACHER EDUCATION: VISION IN
ACTION. In the Literature Review section of this chapter, the examples are
given from the conceptual framework of the most successful universities and
colleges, such as Harvard and Stanford Universities, and Wheelock and Bank
Street Colleges. In all of the most successful colleges of education hosting the
best teacher education programs, there is a conceptual framework which includes
the vision, mission, goals and standards of the institution and shape the practices
of their programs. In the Proposals section of the first chapter, the proposed
conceptual framework for the Turkish colleges of education is explained. A
conceptual framework includes the vision, mission, goals, standards and basic
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principles of an institution. It holds the members of the institution together and
directs their energies for the achievement of their common goals. In a teacher
education college, the conceptual framework states what the college wants to be,
what is the dream or ideal of the college, and what are the things to be done and
how they would be done to realize the dream. The ideal scenario is that every
college of education should discuss and decide its own vision, mission, goals and
standards by the participation of administrators, faculty members and students. In
this study it is proposed that the vision of the Turkish colleges of education should
be to have the best teacher education program in Turkey, in the region and the
world. To realize this goal they have to work to achieve the mission of educating
the best teachers to international standards. Their graduates should be fully
developed in all aspects of their personalities, be best in their area of teaching at the
international level, know, understand, respect to and be able to teach all students
regardless of who they are. The vision of the Turkish colleges of education has to
be in harmony with the vision of the Turkish Republic and nation. The vision of
the Turkish nation is, as stated by Ataturk, the founder of the Republic is to be one
of the most civilized nations, to reach the contemporary civilization, contribute
to and lead it. The graduates of the Turkish colleges of teacher education have to
equip their students with the knowledge, skills and values needed to elevate the
Turkish nation to the level of contemporary civilization.

The second chapter is THE CURRICULUM IN TEACHER EDUCATION:
THE SOURCE OF KNOWLEDGE, SKILLS AND VALUES. In the Literature
Review section of this chapter, first the connection between the culture and
curriculum is explained, and the historical development of curriculum is
summarized. Second, some examples are given from the studies undertaken to
form a model curriculum for teacher education in America. Third, the curricula
implemented in the most successful teacher education programs in America are
outlined. The relevant studies show that the most successful teacher education
programs have a student and learning-centered curriculum designed to teach
their students what they are supposed to know and be able to do. In this chapter,
in the section about the Proposals, a teacher education curriculum is proposed
for the colleges of teacher education in Turkey. In doing this, the teacher
education program prepared by the Turkish Higher Education Council is taken
into consideration. There are several new courses in the proposed curriculum
which have never been taught in any teacher education program in Turkey. The
ideal scenario is that some of the courses should be eliminated from the program
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determined by the Turkish Higher Education Council and the new courses
proposed should be added to the curriculum and be mandatory for all education
majors.

The third chapter is THE METHODS IN TEACHER EDUCATION:
LEARNING BY DOING. Method is a vitally important dimension of teacher
education. In this chapter, the depth and length of the Literature Review are
somewhat deeper and longer than those of other chapters. First, the general
principles determining the approaches of the most successful universities and
colleges to teacher education in America are listed and explained. In connection
with this, the methods of teaching implemented in the best teacher education
programs in America are listed and explained. Second, the general principles
of the theory of constructivist education are summarized and the common
features of the constructivist methods implemented in some selected teacher
education programs are explained. Third, a set of commonly used methods in
teacher education, which were determined and published in a research planned
and supported by the American Educational Research Association (AERA) is
explained. Fourth, another set of methods used in teacher education which were
identified as “promising” by a group of researchers supported by the Phi Delta
Kappa Educational Foundation are listed and explained. In this chapter, there is
also a subsection about “how people learn” The review of the relevant literature
on the methods used in teacher education shows that the constructivist methods
are commonly used by the most successful teacher education programs. There
is a commonly shared view in the literature that the constructivist applications
provide opportunities for the active participation of teacher candidates in the
process of learning. In this chapter, in the section for Proposals, first the proposed
seven basic principles of teacher education are explained. These principles have
potential to guide and shape all kind of activities in teacher education programs.
Second, the proposed 12 methods of teacher education are explained by giving
examples. All of the methods proposed are much or less constructivist and
provide opportunities for learning by doing.

The title of fourth chapter is CONTEXT AND PARTNERSHIP:
TEACHER EDUCATION IN THE WORKPLACE, AND COLLEGE IN THE
SCHOOL. In the Literature Review section of this chapter, first the current
models of partnership for teacher education between the university and K-12
school are explained. In the U.S., the current partnership relations can be
classified under three models: Laboratory School, Professional Development
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School, and University-School District Partnership. Second, the extent to which
these models prepare teachers candidates, and their applicability in the future is
discussed with a critical perspective. Also, in this section, the common features
of the successful partnership models which provide ample opportunities for
learning by doing and their differences from the typical partnership models are
explained. Literature review shows that the most successful teacher education
programs use the real contexts, the workplaces of teachers, that is, K-12 settings as
much as they can for the education of teacher candidates. In the Proposals section
of this chapter, the proposed model, “Teacher Education in the Workplace, and
College in the School” is explained. In this model it is suggested that teacher
education should be given in real contexts, in the workplaces of future teachers,
that is, in selected and successful K-12 schools. To do this, a real and well thought
partnership providing mutual benefits will be established between the colleges of
teacher education and the selected K-12 schools. The selected partner schools, in
addition to their successful K-12 teaching will be re-organized for the education
of teacher candidates, as well as for the in-service education of their teachers. It is
suggested that the second year college students, after they are accepted to teacher
education programs should be placed to work as part-time teacher assistants in
the classrooms of the selected successful cooperating teachers. They should work
as a teacher assistant for two years (four semesters) in different schools and with
different teachers. All or some of the college courses should be taught in the
classes of those selected K-12 schools. Co-teaching of teacher education courses
by K-12 teachers and college faculty should be the norm not exception. After the
completion of two year teacher assistantship, teacher candidates should start their
one year (two semesters) student teaching which should be done at least in two
different schools.

The title of the fifth chapter is TEACHER CANDIDATES: STUDENTS
COMMITTED TO BE THE BEST TEACHERS. In the section about the
Literature Review of this chapter, how the most successful teacher education
programs in America select their students is explained by giving examples. The
review of literature reveals that the best teacher education programs invest a great
amount of sources for the selection of the right candidates to teacher education.
They first carefully review the teaching-relevant application materials submitted
by the applicants. The applicants who passed the first review are invited for a well
structured interview. After the interviews, the admission committee selects the
applicants to be accepted to the program. In the Proposals section of this chapter,
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two different models are proposed for the selection of students to teacher education
programs in Turkey. In both of the models, it is proposed that teacher education
students should not be accepted to the program only by their standardized test
scores. Application materials, in addition to the standardized test scores, should
include information, recommendations, and other documents about the teaching
relevant qualities of the applicants. Applications materials should be closely
scrutinized and the promising candidates be invited for interviews. Final selection
should be done after reviewing all teaching-relevant materials and the results of
the interviews. In this decision making process, the willingness of the applicants
to be a loving, caring and committed teacher and their ability to be this kind of
a teacher, displayed in their past work and in the application materials should be
carefully scrutinized and honored.

Chaptersixis THE FACULTY MEMBERS: MODEL CADRE EDUCATING
THE BEST TEACHERS. In the section of Literature Review of this chapter, how
the most successful teacher education programs in America select their faculty
members is explained by giving examples. The literature review shows that the
successful programs want their faculty members to have certain qualities. For
example, they all want their faculty members to have successful K-12 experience,
believe in the vision of the program, cooperate with other faculty as ateam member,
involve in K-12 teaching and schooling, apply the constructivist teaching strategies
and more importantly, be role models for the future teachers. In this chapter, in
the section about the Proposals, a set of ideas mostly based on the findings of
the literature review regarding the qualities of teacher education faculty, on the
selection of new faculty and for the in-service education of the current faculty are
proposed. The proposed model suggests that the new faculty should be selected
among the academicians with successful K-12 teaching experience. The current
faculty not having K-12 teaching experience should be provided with support
and opportunities to gain this experience in collaborated schools. In addition to
academicians, successful K-12 administrators and teachers should be assigned as
part-time faculty. The work and research of the faculty involving K-12 schools
should be recognized and honored in their promotion. All faculty members
should cooperate as the members of a team, act as a model and work to educate
the best teachers.

The last chapter is THE LEADERSHIP WITH A VISION: DEMOCRATIC
PARTICIPATION, ASSESSMENT AND CHANGE. In the Literature Review
section of the last chapter, first how the leaders with a vision have changed the
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programs of teacher education is explained. On the impact of leaders with a
vision, examples are given from the most successful teacher education programs
and colleges of education in the United States. None of the most successful
teacher education programs was so good when they were opened. However, at
some point in their longer than 100 year history,’” a leader or a cadre of leaders
with a vision began to change the institution. The review of literature shows
that the most successful colleges of education are administered by the leaders
committed to a vision and cause. For example, they want to “be the best teacher
education program,” “improve the life of families and children,” or “change the
world through education” In the Proposals section of the last chapter, first the
importance of vision-based leadership, democratic participation and assessment-
based change is explained by giving examples. Second, a leadership model for the
Turkish colleges of education is proposed. To improve the colleges of education
and teacher education programs, their leaders must have a vision for the future of
the program and that vision must be shared by the faculty, students and everybody
else in the institution. Leaders should facilitate the democratic participation of
the faculty and others in the processes of decision making. Finally, all kind of
assessment in the college should be done by the independent institutional units
and other expert agencies, and the decisions made to improve the institutions
must be based on the outcomes of the assessment as well as the vision of the
leaders. An institution can be developed as much as the vision of its leaders.

Conclusions

In this study, a teacher education model is developed by using the research
on teacher education, particularly the research about the most successful teacher
education programs in the United States, and through considering the impact of
the information age on society, school and teachers. The model developed in the
study is designed as a system which covers everything about teacher education
from the selection of students to the graduation. Very briefly, the proposed model
suggests that colleges of education, specifically, their teacher education programs
should have the following basic qualities: Teacher education colleges should have
a conceptual framework including their vision, mission, goals, standards and basic
principles. This framework should unify, direct and energize the entire institution
to prepare the best teachers to international standards in their area of teaching,
able to equip their students with knowledge, skills and values, needed to fully

10 Average age of the seven most successful universities and colleges hosting the best teacher education programs is 136 year. They were selected

as the best among more than 1400 teacher education program in America in a four-year research completed in 2000 and explained above in the
“sources used” part of this summary. Six of these institutions were established in 19" century, the oldest one is the University of Virginia established
in 1819, and only one, the Bank Street College was established in the 20" century, in 1916.
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utilize their potential, to be successful and serve their society. Teacher candidates
should be selected not only by their test scores but by reviewing their teaching
relevant abilities and through interviews. Teacher education curriculum should
include the essential components of national and global cultures, contemporary
developments in the areas of subject matters, and the learner and learning-
centered knowledge and experiential teaching strategies for K-12 students.
Methods in teacher education should integrate theory and practice and provide
ample opportunities for learning by doing the profession of teaching. Colleges
of education should provide teacher education through partnerships with K-12
schools, in real contexts, in the future workplace of teacher candidates. Teacher
education faculty should be selected among the academicians with successful
K-12 teaching experience. The current faculty not having the K-12 teaching
experience should be supported to gain that experience, and all teacher education
faculty should periodically update their K-12 teaching experience. The leaders of
teacher education colleges should have a vision for the future of education, school,
the profession of teaching, and for their institution, facilitate the democratic
participation of their faculty, and lead the institution by using the outcomes of
objective institutional assessments. Teacher education programs in Turkey, in the
United States and around the world have potential to educate the best teachers; yet
they have to reform themselves by looking to the best teacher education programs
and by using their own potential and creativity.



